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average faculty knows how to make good 
use of the library in teaching. This is mere- 
ly to say that the problem of the library is 
fundamentally the problem of good teach- 
ing. To enter that discussion would carry 
this paper beyond its proper limits. 
The failure of the classroom lecture sys- 
tem as a means of educating masses of stu- 
dents is now painfully evident. Many insti- 
tutions are endeavoring to provide individ- 
ual instruction, but it would seem only the 
wealthier colleges will be able to do this on 
any complete scale. The answer to the di- 
lemma seems to require the student, in part 
at least, to educate himself, a method which 
has been proven sound in many ages. In 
such self-education books and the library 
are of paramount importance. In directing 
and aiding the student in the use of books, 
librarians and teacher must work as one. 
To this end we need better librarians, a 
library program more pertinent to a college 
campus, and a fuller recognition of the im- 
portance and value of the librarian s task. 
Harvie Branscomb 
THE PROBLEM OF "DEMOC- 
RACY" IN PUBLIC EDUCATION 
(The following statement appearing in College 
Topics, student newspaper at the University of 
Virginia, was written by Dr. Richard Heath Dab- 
ney, professor of history at the ^University, it 
ended with a plea to Governor Price to lead Vir- 
ginia in the educational footsteps of ihoraas 
Jefferson, but it contains an analysis of our ed- 
ucational problems that will elicit interest from 
every public school teacher. Those whose support 
make leadership possible are vitally concerned 
in such an improvement as is here proposed. ■ 
Editor.) 
NO professor, I imagine, was startled 
by the list, given in a recent issue 
of College Topics, of words mis- 
spelled by students. Bad spelling, ungram- 
matical sentences, and sloppy thinking by 
students may elicit heartfelt groans from 
professors at this and other universities, but 
are too familiar to excite surprise. 
But let us consider the question why so 
many unprepared students are admitted to 
the University. 
To begin with, it would be absurd to lay 
all the blame upon either the faculty or the 
administration. Low standards of admis- 
sion to, and low standards of graduation 
from college are not peculiar to this insti- 
tution. In fact, there are many others where 
standards are decidedly lower than ours. 
The malady is doubtless due to numerous 
causes. But perhaps a certain conception of 
"democracy" underlies more than one of 
them. The notion that one man is just as 
good as another, and perhaps a little better, 
has something to do with it. Every one is 
of course aware that all men are not equally 
capable of becoming star football players or 
prizefighters. Yet there is a vague sort of 
idea that any man can acquire "general cul- 
ture," attested by a bachelor's degree. 
Did Thomas Jefferson, father of the 
Democratic party, and father of the Univer- 
sity of Virginia, believe any such nonsense 
as that? By no means. Jefferson wished 
Virginia to establish schools where every 
child should have a chance to learn reading, 
writing and simple arithmetic. But he did 
not consider it the state's duty to continue 
indefinitely to give free instruction to those 
who were either too stupid or too lazy to 
profit by that instruction. 
On the contrary, he emphatically believed 
that only the really fit pupils in any grade 
should be given free tuition in a higher 
grade. For he well knew that the unfit are 
an actual clog upon the progress of the fit 
and upon the efforts of the teachers. No 
one should expect a teacher to squeeze blood 
out of a turnip or to make a silk purse out 
of a sow's ear. 
Even had Jefferson never read the Gos- 
pel according to St. Matthew, he would 
have known that men do not gather grapes 
of thorns or figs of thistles. Hence he knew 
that only the best pupils in the lower classes 
should be allowed to enter the high school, 
that only the best scholars in the high 
school should be permitted to enter college, 
and, of course, that only the best college 
students should receive degrees and go on 
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to graduate work. Were Jefferson alive to- 
day, he would certainly oppose the pernici- 
ous idea that hordes of young people with 
largely meaningless degrees should be 
dumped by countless colleges upon the 
world. 
As a matter of fact, the only justification 
for taxing poor farmers, mechanics, or un- 
skilled laborers for public education is that 
it is to the advantage of the state and all its 
people that the citizens with superior brains 
should have those brains trained to such a 
state of efficiency that all the people may 
profit by their leadership. It is sheer waste 
of money and effort to attempt the training 
of morons and loafers, and to assist them in 
their ambition to spend four years in such 
laudable extra-curricular activities as riding 
in automobiles, watching athletic contests, 
dancing and attending the "movies." It is 
not even kind to such "students" to give 
them degrees and let them imagine them- 
selves "educated gentlemen." 
It is desirable that every man should learn 
at an early age what he can do and what he 
cannot do. If he be incapable of becoming a 
genuine scholar, a skillful physician or an 
able lawyer, the sooner he discovers the 
truth, the better not only for him but for his 
parents and for the community. It is, in- 
deed, positively cruel to a young man to de- 
ceive him into believing that he already is 
what he can never become. The college 
that confers a diploma upon an incompetent 
man, and thereby deludes him with the 
notion that he has "distinguished" himself, 
tells that man a falsehood, though perhaps 
with the best intentions and does him a ser- 
ious injury. Far better that he should be a 
first-class ploughman, plumber or carpenter 
than a piddling "white-collar" man with the 
silly idea that it is beneath him to earn his 
bread in the sweat of his brow. 
I remember employing a man once to dig 
a ditch for me, and it was delightful to ob- 
serve the ardor with which he did his work. 
"I'm as keen as a mink," he said; and the 
splendid energy with which he wielded the 
pick and shovel showed that the absurd 
idea that his work was unworthy of a man 
had never dawned upon his mind. 
It is neither possible nor desirable that we 
should all be white-collar workers; one little 
disadvantage about that being that most of 
us would starve to death. The world does 
not need an unlimited number of lawyers, 
doctors, professors, engineers, actors, poets, 
musicians or novelists. Nor should we fos- 
ter the asinine notion that it would be a 
good thing for every boy and girl to have a 
college degree or even to have a certificate 
of graduation from a high school. 
No, Jefferson was right: in school, as 
elsewhere, the unfit should be weeded out, 
for their own good as well as for that of the 
public. If a college degree really meant 
that every holder of a sheepskin had excep- 
tional brains and capacity to use them, 
thousands of those who, all over this land, 
are annually awarded degrees, would never 
have received them. 
It is high time that the spurious "democ- 
racy" now in vogue should be tossed into 
the scrap-basket and that the spirit of Jeff- 
erson should inspire the Governor of every 
state in the Union to wage an aggressive 
fight for the idea that the best brains in his 
state should have the best training available, 
but that mediocre and stupid persons should 
be positively discouraged from entering col- 
lege and positively prevented from getting 
degrees. 
I know a state university where, at one 
time, any graduate of any high school who 
stayed there for four years was almost cer- 
tain to get a degree. No examination lasted 
more than an hour, and no professor was 
required to give any examination at all. 
One professor told me that, while he did 
give examinations, he always threw the 
papers, unread, into the fire. Some of the 
students were really unfit to enter the low- 
est class of a genuine high school. 
I once heard a brilliant Berlin professor 
say that there were far too many students 
at the German universities. He was entirely 
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right. For although German students were 
vastly better prepared than many of the 
half-baked youths who are passed through 
American high schools, there were not jobs 
in Germany for so many highly educated 
men. 
One of our troubles is that our school 
teachers are not sufficiently paid. Another 
is that many teachers are afraid not to pass 
dull or lazy boys and girls. There is "poli- 
tics" in the schools, and teachers are afraid 
of losing their jobs if they maintain proper 
standards and refuse to pass the children of 
people with "pull." 
I have heard this opinion frequently ex- 
pressed, and believe that a courageous Gov- 
ernor could do much to correct the evil if 
he took the stump and fought it. Moreover, 
I believe that a resolute struggle would win 
in the end. The average American is not 
foolish enough to insist upon being taxed 
in order that crowds of young people may 
have a "good time" at high school and col- 
lege- . • • , 
One curse of American life is the subor- 
dination of quality to quantity. Our educa- 
tional system would be much better if there 
were fewer but better schools and colleges, 
fewer but better paid teachers in the 
schools, fewer but better paid professors in 
the universities, with only half the number 
of students  
THE PLACE OF THOROUGHNESS 
IN TEACHING 
Thoroughness in learning 
means first of all an interested learn- 
er. The thorough teacher must know 
how to use the child's natural curiority and 
also how to encourage an eager desire to 
know. She must be skilled in guiding a dis- 
cussion. She must be able to stir up the 
minds of the children. She must be gen- 
uinely interested in knowledge and mental 
activity. She should provide a richness of 
subject matter. This subject matter should 
be so well mastered that her mind is not 
burdened with recalling it as she leads the 
discussion. Simple illustrations and simple 
experiments as well as pictures and books 
easy enough for children to read should be 
at her command. She should speak in words 
children can understand. If the children 
sense a natural atmosphere, they will do 
much of the questioning, but the teacher 
must know the art of questioning. Her 
questions should help the child use what he 
already knows to deal with a new problem 
and they should also help the child see 
meaning in the material that is present. 
The teacher's questions should keep the 
children talking to the point, keep the think- 
ing moving forward toward the solution of 
the problem in hand, and summarize the 
work covered. 
For example, a fifth-grade class, accus- 
tomed to hearing the weather report read 
daily, became more and more interested in 
the topic "Weather." One child wanted to 
know one day how we could have such 
warm days in winter. The group at once 
became interested in the question. To get 
some understanding of this weather phe- 
nomenon, the children found it necessary to 
study the cause of winds. A group of seven 
children particularly interested in the sub- 
ject volunteered to read the chapter called 
"How Air Becomes Wind" from the book 
The Earth and Living Things (Craig and 
Hurley) and find out about the cause of 
winds. Directions for setting up a few 
simple experiments were given in the chap- 
ter. One experiment the group used was to 
show how warm air rises and how cool air 
rushes in to take its place.1 When all of the 
class thoroughly understood the experiment 
and the diagram, they were able to make 
some statements as to the cause of wind. 
The questions which the teacher was pre- 
pared to ask in this study were: Can you 
tell what happened to cause smoke to go up 
one chimney and down the other ? Explain 
'This experiment is described in Craig and Hur- 
ley's The Earth and Living Things, p. 113. (Gmn 
& Co.). The diagram on page 117 was also used. 
